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Students photograph themselves with iPads during class at Broadacres Elementary School in Carson, Calif., in the Los Angeles Unified School District. Problems have dogged
the rollout of iPads in the district’s schools, and many educators have voiced concerns that the new digital curriculum embedded on their devices is incomplete.

Digital Curriculum
Editor’s Note

Schools across the country are using
education technology to meet curriculum
needs in the digital age. In this Spotlight,
learn about the role of digital curricula in
personalizing student learning and how
educators are selecting and deploying digital
content in the classroom.

Contents

Commentary

2

13 3 Ways to Implement Ed-Tech to Help

Adaptive Tools Lag in Science,
Social Studies

4 Wave of Open Content a Challenge
6 Literacy Gets a Personalized Makeover
11 L.A. iPad Program an Ongoing Mess,
Evaluators Find

12 Curriculum Choices Fueled
by Common Core

Our Students Succeed

14 Cultural Assets and the Digital Promise:
Dreams for the Class of 2030

Spotlight On Digital Curriculum / edweek.org

2

Published January 13, 2016, in Education Week’s Special Report on Extending the Digital Reach

Adaptive Tools Lag in Science,
Social Studies
New resources emerging
By Michelle R. Davis

E

ducators have much to choose
from when they're looking for
adaptive digital curricula to
personalize learning for math
or English/language arts. But
those who want high-quality, adaptive offerings for science and social studies have
a limited menu of options. Those educators are increasingly searching for curricula that will allow them to personalize
the learning experience for students and
collect highly relevant data without having to build it from scratch themselves.
"There are some programs and software out there, but in general, nobody is
addressing science and social studies,"
said Kwame Carr, the area executive director of schools for the 25,500-student
Douglas County school system in Georgia. Educators "are at a loss now. They're
scrambling."
That doesn't mean there aren't a plethora of digital resources available in those
subjects. Vast online repositories allow
social studies teachers to find everything
from interactive maps to history games,
and science teachers might incorporate
digital laboratory experiments into lessons. Digital textbooks provide another
level of tools.

Testing Fuels Priorities
But the type of adaptive curricula that
uses sophisticated algorithms allowing
students to leap ahead, or review concepts they struggle with, and that provide
teachers with in-depth data, is rare outside of reading and math, said Justin de
Leon, a product manager for Education
Elements, a San Carlos, Calif.-based company working with districts on personalized-learning projects.
"There are a lot of modular content
objects out there, but they're not adaptive
and prepackaged,” he said. "They don't
get at the cumbersome nature of curating

them. It's certainly not making it easy for
teachers."
The Common Core State Standards
in math and English/language arts and
the testing associated with those standards, as well as the federal No Child
Left Behind Act's emphasis on them, have
spurred vendors to create a steady flow of
products in math and English/language
arts and provided school districts with
money to spend to personalize learning.

There are some programs
and software out there,
but in general, nobody
is addressing science
and social studies.
They’re scrambling.”
Kwame Carr

executive director of schools
Douglas County school system, Georgia

"If we're testing on it, then people
are looking for it," said Lurinda Ward,
the director of learning services for the
10,000-student, K-8 Yuma School District
One in Arizona. "Testing places more emphasis on those subjects."
Even aside from testing, the calibration of educational standards across a
large number of states also makes it significantly easier, and more cost-effective,
for education companies to design products that will appeal to a wide range of
schools, said Scott Ellis, the chief executive officer of The Learning Accelerator,
a nonprofit that seeks to expand blended
learning in schools. The organization did

an informal study several years ago of
the state of the market for educational
products for science and social studies,
Ellis said. "There's the promise of a bigger, more standardized market, which improves economics for companies," he said.
As more states adopt the Next Generation Science Standards, or make moves to
craft social studies standards around the
College, Career, and Civic Life Framework, known as C3 and issued by the
National Council for Social Studies, more
companies may feel there is a wider audience for products in those areas.
But some educators caution that there
are inherent differences in teaching science and social studies that don't lend
themselves to prepackaged, adaptive curricula. In social studies, there isn't always
an agreed-on progression—akin to math
concepts that build on each other—and
much of the early-elementary-grade curricula often focus on local issues such as a
student's family and community or state
history, said Jaraun Dennis, the chief
technology officer for the 2,800-student
Uinta County School District 1 in Evanston, Wyo. "Is a software company going
to develop something for every community? I don't think so," he said.
Science instruction is moving toward
more open-ended questions, exploration,
and hands-on learning, which may not
mesh with an online curriculum, even one
that is adaptive, said Al Byers, the associate executive director of services for the
National Science Teachers Association.
"It's true that these adaptive systems
are not out there in science," he said. But
science instruction should be "practicebased. There's a strong need to talk and
to do hands-on science where deeper and
more flexible learning occurs."
In fact, said Marty Creel, the chief academic officer for Silver Spring, Md.-based
Discovery Education, which produces digital "Techbooks" in science and social studies, "in science, when you're trying to develop a student's sense of wonder, an adaptive

CLASSROOMS ARE GOING DIGITAL
Are you prepared?
Planning and delivering lessons you hope
will engage a classroom of diverse learners is
hard enough.
But when you throw in the pressures of
learning yet another new system and login,
juggling loads of digital resources, and making
sense of ever-growing stacks of student data,
the job of an educator can seem downright
impossible.

With itslearning’s intuitive learning
management system (LMS), educators can
create a streamlined curriculum management
solution that drives efficiency, encourages
collaboration and helps extend the life of
existing resources.
Best of all, with more time to do what they
love, teachers can get right to the heart of
education – inspiring, guiding and engaging
each and every student.

Learn how you, too, can more easily plan, manage and deliver dynamic curriculum.
www.itslearning.net/curriculum-management
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model can be prohibitive to that. It can be
counter-intuitive in developing good thinkers in science and social studies."

'Labor Intensive'
But without the same resources as
other subjects and with an increased emphasis on personalizing learning, some
science and social studies educators find
themselves at a disadvantage.
Teachers "have to piecemeal it," Ward
said. "It's a lot more labor-intensive."
Teachers are using individual digital resources they find online and fitting
them into their own lessons, but that can
make it difficult to tailor learning to each
student, she said. Some products go part
way, allowing teachers to adjust reading
levels, for example, on articles that pertain to social studies or science content,
or to provide options for text, graphics, or
video, she said.
In subjects outside math and English/language arts, teachers often have
to "cobble this together themselves," said
Alice Reilly, the social studies coordinator
for the 167,000-student Fairfax County,
Va., schools. That is why, Reilly said, professional development must play a significant role, so teachers can share the lessons they've created, as well as learn to
use the existing digital resources.

Kala Compton, a middle school instructional coach for the Yuma district,
said she advocates for teacher paid time
off from regular teaching duties to collaborate and share their lessons. But
this reliance on individual teachers to be
repositories of lessons and data can be a
problem in a district that has significant
teacher turnover, she said. Teachers leave
and take their resources with them. With
digital curricula, teachers don't have to
worry as much about losing institutional
knowledge, she said.
"That's a lot of work upfront that would
not be sustained if some of the teachers
left and we'd have to start with new people," she said.
The same issue can be a problem for
students. In districts with a transitory
student population, those that are using
an adaptive digital curriculum in math,
for example, can switch schools within
districts and pick up right where they left
off, Ward said.
"Your content is saved for you personally. You can withdraw on Friday from one
school and move to another school within
our district and pick up on Monday with
the same program," she said. "It's pretty
seamless, … unless it's social studies or
science."
But some think a shift is on the horizon.
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Adaptive-learning company IXL, which
began with math in 2007, then English/
language arts in 2013, launched both elementary-grade social studies and science
products in November.
Jeremy Murphy, a senior product analyst for science content at IXL, said science and social studies are tricky when
it comes to creating adaptive curricula.
That kind of learning "quickly gets complex and messy," he said.
But company officials said school and
district customers were clamoring for new
subjects.
Even though developing adaptivelearning systems for science and social
studies was "a challenge for our team,"
Murphy said, "it's really going to surprise
the market in terms of what you can do."
With standards for both science and social studies spreading, the marketplace is
likely to catch up, said Ellis of the Learning Accelerator. "We think market forces
are working, and vendors are trying to
solve this problem. It's happening and it's
coming."
Coverage of the implementation of college- and
career-ready standards and the use of personalized learning is supported in part by a grant
from the Bill & Melinda Gates Foundation.
Education Week retains sole editorial control
over the content of this coverage.
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Wave of Open Content a Challenge
Districts seek curation tools for organization
By Michele Molnar

W

ith millions of pieces
of open education resources flooding the Internet, educators face
a "needle in the haystack" problem of epic proportions.
Sure, they can find hundreds, if not
thousands, of free pieces of content to accomplish their mission with students, but
how to find the right one, aligned to the
right standard, for the right student, at
the right time? That challenge lies at the
heart of personalized learning, whether
conveyed through teachers, technology,
or some combination of the two.
The Houston schools confronted that

issue in the rollout of PowerUp, the district's 1-to-1 digital learning initiative for
its 215,000 students.
Planning to move away from traditional textbooks, the district needed to
start "curating, creating, and—where
we couldn't create or curate—procuring"
content, said Annie Wolfe, the officer of
secondary curriculum and development.
Without providing curated content, "we
knew teachers would just go out and
Google for resources," she said.
That prospect didn't work with the
district's commitment to online security
and safety, nor did it reflect the best practices of digital citizenship, she said. If the
district intended to abandon textbooks,
officials would have to be sure content

was aligned with state standards, said
Michael Dorsey, the director of secondary
curriculum.
Houston turned to Knovation, a Cincinnati-based company providing its netTrekker application for vetted content
already used by Houston's school library
system. The district wanted this curated
content to surface in "itslearning," the
name of the learning management system
that it uses, and contracted with Knovation to align 360,000 curated digital resources to the district's curriculum map.
Each free resource in the collection
was selected, evaluated, tagged, and
aligned to Texas standards to make accessing the appropriate items easier.
Using a 120-point checklist, Knova-
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tion certifies each piece of content, said
Randy Wilhelm, Knovation's co-founder
and CEO. "These are gates the content is
running through; we're assigning it meta-tags or context against the standards,
or aligning within the taxonomy of what’s
taught in schools," he said.
After Knovation tags the content,
educators in Houston verify its accuracy,
Dorsey explained.

Finding the Flow
Houston is moving from a "store and
retrieve" setup for digital content to full
integration with the district's learning
management system so that resources
will flow to users as needed, Wilhelm said.
Eventually, Houston plans to "have
personalized learning like never before,"
Wolfe said, taking data from formative
and standardized assessments and linking the findings to curated content to best
enhance a student's learning.
Houston's challenge is being felt across
the country. Last year, the U.S. Department of Education appointed Andrew
Marcinek its first open education adviser
to help schools embrace the use of openly
licensed resources to free funding for digital learning.
The department also launched a highprofile campaign to #GoOpen with digital instruction—encouraging districts
to use open-ed resources. It recruited 10
districts to replace at least one textbook
with free resources and identified "ambassador" districts that had already done so.
It has also established the Learning Registry as a repository for open-ed resources
that can be tapped by educators.
The Education Department's push
"will make even more great OER content"
available, said Elisabeth Stock, the CEO
and co-founder of PowerMyLearning, a
New York City-based nonprofit that operates PowerMyLearning Connect, a free
platform identifying digital resources for
personalized instruction. "It's not a question of needing more content," Stock said,
"but how do you find it, and how do you
use it well?"
Gwinnett County, Ga., is one school
system facing that question. "Our greatest challenge is finding curated content in
the format we need it in," said Tricia Kennedy, the executive director of eCLASS
transformation for the 176,000-student
district. (eCLASS is an acronym for its
“content, learning and assessment support system.") Gwinnett wants content
delivered according to interoperability
standards, allowing flexibility "so teach-

ers can select bite-sized learning activities for their students' individual needs,"
she said.
Stock said such "granular content" is
in demand as her organization conducts
teacher professional development sessions on blended learning that highlight
curated digital learning activities like interactive games and videos. "We spent the
energy to curate what we think is the best
of the best," she said.

'High Touch' vs. 'High Tech'
Approaches
Content can be curated in a variety of
ways—from the "high touch" use of educator evaluation to the "high tech" approach
that uses algorithms, and a range of "tech/
touch" combinations in between. The curators may be educators or former educators
paid by an organization, or they may be in
the classroom, uploading curated content
into playlists or lesson plans to be shared.
OpenEd, for example, relies on "machine learning" to determine what standard a video or educational game is likely
to be aligned with, said Adam Blum, the
co-founder and CEO of the Los Gatos,
Calif.-based company. Subject-matter experts are used to confirm the computer's
findings and are usually in agreement
with algorithms, Blum said.
Besides online resources, OpenEd
includes homework assignments and assessments.
Each resource gets an "effectiveness
rating" so a search for a learning objective
will produce items that data shows will
work best.
Another approach comes from Gooru,
a Redwood City, Calif.-based nonprofit
that relies on educators as "crowdsourcers." The Gooru platform is geared toward
teachers building collections of open-ed
multimedia resources and students directing their own learning.
With the crowdsourced approach,
teachers can interpret the suitability of
resources differently. Gooru recently developed a guide to help standardize evaluation of resources, said Wendy J.S. Noble,
Gooru's vice president of learning and instruction.
Coverage of the implementation of college- and
career-ready standards and the use of personalized learning is supported in part by a grant
from the Bill & Melinda Gates Foundation. Education Week retains sole editorial control over
the content of this coverage.

Pathways to Curating
Digital Resources
Organizations that provide curated
open-ed content follow certain steps
on a common pathway. While this
is a shared journey, each adds its
own twists and turns to bring vetted
material to the end user. Here are the
general steps along the way:

Finding the Right
Resources
• Discovery by machine, by
educators in classrooms, by
employees—often former
educators—paid to do the curation
work
• Content could be games, videos,
text, simulations, interactive
activities, and more

Evaluating the Resources
• Using rubrics/systems established
by each organization
• Decision point: Is this resource
worthy of inclusion?
• Resources may be trashed here

Tagging Chosen Resources
• Type of content (text, video, game,
etc.)
• Subject
• Grade
• Instructional standards (common
core, others)
• Technical requirements
• Keyword

Publishing
• Vetted resources are published on
the ed-tech platform

User Searches
• Educators look for content;
sometimes students and parents
do, too
• Curated content is identified
• Teachers add selecteditems to their
lesson plans/playlists to sequence
learning

Reviewing and Culling
• Based on educator feedback,
usage statistics, and/or
effectiveness criteria, providers
remove old/ineffective content
from their platforms
Source: Education Week
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Literacy Gets a Personalized
Makeover
By Benjamin Herold

F

rom online news articles
written at five different reading levels to algorithms that
create personalized vocabulary lists, ed-tech tools are
rapidly expanding the ways in which
teachers can differentiate their literacy
and reading instruction.
Experts say the new technologies
have the potential to transform learning, one child at a time.
"The problem up to this point is
that when we've designed curriculum,
we've done it with a mythical 'average
student' in mind, then tried to fix the
curriculum after the fact to address the
needs of particular children," said Bernadette Dwyer, a lecturer in literacy
studies and education at Dublin City
University, in Ireland, who has done research in both Europe and the United
States.
"But digital tools can help us anticipate the needs of children upfront,
particularly for struggling readers,"
said Dwyer, who is also a board member of the International Literacy Association.
To better understand the new landscape, Education Week spoke with researchers, industry officials, and a representative from Graphite, a Consumer
Reports-style website with ratings and
recommendations on ed-tech tools run
by the nonprofit Common Sense Media.
Here's what they recommended:

1. Customize Texts to Each
Student's Reading Level
Digital tools have made a well-established classroom literacy practice more
efficient and powerful, said Heather
Schugar, an associate professor of literacy at West Chester University in
Pennsylvania.
"Up until a few years ago, the most
dedicated of elementary teachers would

send home plastic bags with books
[written] on children's individualized
reading levels," Schugar said. "Today,
that seems to be a practice of the past."
Instead, a growing number of teachers are using online products like RazKids, which offers a wide variety of
e-books written across the full range
of reading levels, allowing teachers
to easily assign each student a text
written at the level that is just right
for him or her. (Other tools take the
inverse approach, adapting each individual text to a number of different
reading levels.)
Both
strategies
are
valuable,
Schugar said, because research has
long made clear that students make the
most progress when they are reading in
their "zone of proximal development"—
the sweet spot that's neither too frustrating nor too easy.
One of the more popular such tools
for older students is Newsela, a Webbased software program that provides
daily news articles, each adapted to five
different reading levels, in both English and Spanish.
A big benefit, said founder and CEO
Matthew Gross, is that students of different skill levels can now share the
experience of reading about the same
topic, while also getting to read text
that is appropriately difficult for them
personally.
Other tools that take this approach
across the K-12 grade span are Accelerated Reader and Lightsail.

2. Allow Teachers to Target
Specific Reading Skills
A solid grounding in research
around effective literacy instruction
is what often separates the good apps
from the bad, believes Madeleine Heins
Israelson, an assistant professor at the
College of Saint Benedict and Saint
John's University in Minnesota.
Earlier this year, Israelson published
an article in the journal The Reading
Teacher titled "The App Map." In the

piece, she broke reading instruction
down into its component parts, such as
understanding letter sounds and building vocabulary, then urged teachers to
consider digital tools that reflect the established wisdom about the best ways
to build each skill in students.
An example: Rather than just looking for a "reading app," Israelson suggests, an early-years teacher might
instead look for a tool that will help a
subset of her students hone their ability
to recognize common "sight words."
Then, the teacher might vet potential apps to make sure they're actually
focused on what researchers say are the
correct sight words. The teacher might
also consider whether students will be
expected to use the app on their own or
with the whole class, and independently or with an adult. Finally, the teacher
might gauge whether the tool's potential digital benefits, such as engaging interactive features, will outweigh
their potential downsides, such as being distracting.
That same process can be applied
to tools promoting early-literacy skills
ranging from phonemic awareness (e.g.,
letter sounds) to comprehension (e.g.,
the ability to understand and summarize material, answer questions, and
make predictions) to writing, Israelson
writes.
Different students might need different tools, based on the specific reading skills they need to develop.
Examples of the hundreds of tools
on the market for such skills include
SpellingCity (for early learners), Lexia
Reading Core5 (which targets the full
range of foundational reading skills),
and ThinkCERCA (which is focused on
building "close reading" and writing
skills in older students.)

3. Diagnose and Respond to
Individual Students' Strengths
and Weaknesses
Big educational publishers are in on
the action, too, especially when it comes
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to using "adaptive" technologies that
adjust based on individual students'
abilities.
Take a company like Houghton Mifflin Harcourt, which recently acquired
popular
digital-reading-intervention
software READ 180 as part of its purchase of Scholastic's ed-tech division.
Among other features, the software
aims to expose students to many more
words than they might otherwise encounter, then help them to understand
the meaning of those words more deeply than they otherwise might have.
Here's how it works: After students
choose topics they find interesting, the
software provides texts written at a
level that fits their sweet spot of difficulty. As the students use the software,
it analyzes how they read and perform
on subsequent vocabulary quizzes and
exercises. From there, READ 180 seeks
to identify which words each student
understands and can read and spell, as
well as how quickly the student can do
each of those functions.
Based on the results of that analysis, the software will make sure that
the words a student doesn't understand
show up in future vocabulary exercises
and reading passages given to that student. The reading level of that next text
will also be recalibrated based on the
results of the new analysis.
It's not just algorithms doing the
work, stressed Margery Mayer, the
executive vice president of Houghton
Mifflin's intervention-solutions group.
The software also aims to help teachers differentiate their instruction by
providing them with a constant stream
of data about what students can and
can't do, as well as by making recommendations for how to group students
based on their specific strengths and
needs.
"Empowering teachers with digital
tools is a big direction where everyone
is headed," Mayer said.
Different digital tools of this type
allow for different roles for educators.
Examples include Achieve 3000 (which
also provides leveled texts) and i-Ready.

4. Encourage Teachers to Offer
Customized Supports
Digital tools and interactive e-readers can also allow teachers to customize
the reading experience for students—
and make themselves an integral part
of each student's reading process.
Take, for example, digital read-

"Reading, and that
relationship between
words and the mind,
is so personal. I think
the digital tools
that allow teachers
to kind of insert
themselves into that
experience are really
great—they allow for
a level of scaffolding
that's hard to reach
[otherwise]."
Jeffrey Knutson

Senior manager for education content,
Common Sense Media

ing platforms such as Benchmark
Universe. In addition to its library of
2,500 interactive e-books, the software includes annotation tools for
students to take notes and highlight;
digital "sticky notes" for teachers to
leave prompts for individual students,
groups, or the entire class; and options for teachers to modify the text
in customized ways that could include
embedding videos, introducing graphic
organizers, and adding voiceover directly into the book.
Jeffrey Knutson, a senior manager
for education content with Common
Sense Media, said educators are particularly excited about those types of tools
because they allow for customized, in-
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the-moment supports.
"Reading, and that relationship between words and the mind, is so personal," Knutson said. "I think the digital tools that allow teachers to kind of
insert themselves into that experience
are really great—they allow for a level
of scaffolding that's hard to reach [otherwise]."
Downsides can include too many
distractions that interrupt the reading flow for students. It can also be extremely time-consuming for teachers to
provide different videos, prompts, and
notes for every student, even when done
in a digital world. Other similar platforms include Actively Learn, Curriculet, and Subtext.

5. Have Students Show What
They've Learned in Different
Ways
Digitally differentiated literacy and
reading instruction isn't just about
software, or even educators, targeting
students in ways that are specific to
their own needs and preferences.
It's also about providing students
with digital tools that allow them to
demonstrate their own learning in customized ways—through multimedia
creation and storytelling, collaborative
writing, and more.
That could mean features that allow
students to record themselves reading
aloud, so they and their teachers can
then check how fluent they are.
Or tools like BookBuilder, which
allow students to compose, edit, and
share their own e-books.
Or even iMovie, Skype, and Google
Docs—all popular consumer products
(for creating and editing videos, videobased communication, and collaborative writing, respectively) that Dwyer
of Dublin City University said can be
powerful tools to get students actually
demonstrating so-called 21st-century
skills.
"The promise of technology … is
around promoting higher-order-thinking skills," Dwyer said. "I think it goes
a lot deeper than just having texts on
different reading levels."
Coverage of the implementation of collegeand career-ready standards and the use of
personalized learning is supported in part
by a grant from the Bill & Melinda Gates
Foundation. Education Week retains sole
editorial control over the content of this
coverage.

Curriculum Management:
4 Strategies for Today’s Digital Classrooms

The shift to digital curriculum has begun, and if it hasn’t yet reached your
school or district, it’s just a matter of time.
According to the Consortium for School Networking’s 2015 IT
Leadership Survey, 84 percent of school technology officials
expect that at least half of their instructional materials will be
digitally based within three short years.
And with this move to digital, educators who continue to use
yesterday’s ways of managing their curriculum will soon find
themselves behind the curve.
But it doesn’t have to be that way. Educators at Houston ISD
(Texas), Forsyth County (Georgia), Harford County (Maryland)
and Bartholomew CSC (Indiana) have found ways to
successfully manage this digital transition, each using a distinct
model aligning with their school system’s visions, goals and
philosophies.
In this article we’ll explore the importance of effective
curriculum management, some common curriculum challenges
educators just like you are facing, as well as uncover four
different ways you can make curriculum management in the
digital classroom successful.

Why Is Curriculum Management Important?
By implementing a consistent framework for teaching across
the school district, leaders can assess student and teacher
performance against common standards, making it easier to
spot issues that may need immediate attention, as well as
discover best practices that may otherwise be hidden.

However, none of this is possible unless the district has put
practices in place to effectively manage their curriculum. To put
this in perspective, because of its very nature, digital content
is constantly changing, and districts already have a hard time
making sense of the mountains of student data that seem to
multiply daily.
When these forces come together, threats such as content
gaps, inefficiencies in developing and adapting curriculum – or
worse, missed opportunities for student intervention, become
magnified.

Outcomes of Effective Curriculum Management
Talk to any district leader about some of the biggest challenges
they face, and you’re likely to find that many educators
grapple with the same types of issues: difficulty in tracking
and comparing student progress; too many systems in place;
inefficient processes for curriculum changes; and how to
handle previous investment in other resources.

The solution for many educators? A system to
effectively manage their digital curriculum.
To understand how this works in practice, let’s look at some
examples of how different school systems have built curriculum
management systems that allow them to more effectively track
student progress; drive efficiency by providing easy access to
courses and student progress data; and help them make the
most of the investments they’ve already made to support their
curriculum.

Four Strategies for Successful Curriculum Management
Because your district’s vision, goals and philosophies are unique, chances are your
approach to curriculum management also differs from other districts around you.
That’s why it’s important to weigh a variety of options when it comes to deciding the best way to manage your digital curriculum.
Following are four successful curriculum management strategies used by school districts across the country – all made possible with
the help of their learning management system (LMS).
1. Mass Migration: A systematic
approach to curriculum management,
mass migration involves developing
courses and course plans centrally
to ensure they align with defined
curriculum and standards. This strategy
also includes giving teachers access to
aligned supplemental materials that they
can use to personalize their teaching.

this approach, teachers are given access
to resources that have been linked to the
curriculum and standards, and they use
these resources to create their courses.
In order to make this strategy work,
it’s important to provide a variety of
materials, as well as a high level of
training and support.

Forsyth County Schools in Cumming,
Houston ISD in Houston, Texas, used
Georgia harvested and created
this strategy to develop and push out
more than 200 course
templates to their
teachers through their
LMS, and consolidated
all of their learning
materials so teachers
wouldn’t have to go
to multiple sources
to find them. Each
Martha Barwick, Coordinator of Instructional Technology
course houses districtHarford County Public Schools, MD
level curriculum
documents, a unit
secondary math and English language
structure populated with resources, and
arts resources, and made them
a basic course plan aligned to standards.
accessible to teachers through their LMS
In addition, they loaded publisher content
content library. Teachers were also given
into the LMS library for all teachers to
the ability to create spaces where they
access.
can share ideas and collaborate.
Central to any successful curriculum
In order to help teachers make the
management strategy, all content is
best use of their library and resources,
aligned to standards and learning
Forsyth leaders developed a districtobjectives. Today, teachers at Houston
wide professional development plan to
ISD have access to more than one
provide guidance, and each school has
million learning resources they can use
an instructional technology specialist for
to guide, support and enhance their
support.
teaching.

Harford County Public Schools in Bel
Air, Maryland formed curriculum-writing
teams for each subject in order to build
their best practice courses. Each team
built a single best practice course in their
LMS, which is now used by all subject
teachers.
Each template includes a standardsaligned planner organized into lessons
and units, as well as a variety of linked
digital resources and student activities.
4. Universal Design
for Learning (UDL):
This educational
framework is based
on creating flexible
learning environments
that can accommodate
individual learning
differences. Teachers
are able to create
these environments
using resources that are designed to
help students acquire information and
demonstrate their learning in a variety of
ways.

“At the end of the day, we need our teachers
using tools that provide them with the best
opportunity to APPLY best practice in their
classrooms – our LMS helps us do just that.”

2. Jump Started and Crowdsourced:
District leaders who want to give their
teachers more freedom in how they
teach the curriculum may want to
consider the jump-start strategy. With

3. Focused Best Practice: This strategy
involves developing course templates
based on best practice. Each template
includes a standards-aligned course plan
and all necessary teaching resources.

Bartholomew Consolidated School
Corporation in Columbus, Indiana
has based all of its curriculum on this
framework, including building all districtlevel courses with UDL in mind. All
resources are developed centrally and
made available to teachers via the LMS
content library.

Four Successful Strategies for Curriculum Management:
These four strategies
1
HOUSTON ISD

2
FORSYTH

3

4

Mass Migration

Jump Started & Crowd
Sourced

Focused Best Practice

HARFORD

BARTHOLOMEW

Curriculum guides
as templates

Jump start library
Math and LA

Built best practice
courses and
replicate

Use Sandbox/
Resource Courses

Planner with units/
standards

Sandbox courses
by teachers

Universal Design for
Learning

Multiple means of
representation
Use of standards
align planner

Custom planner
fields

Publisher content
in Library

Multiple means
of action and
expression

Lots of Teacher PD

School-level
Support

Focus on student
centered activities

Multiple means of
engagement

How a Next Generation
LMS Can Help

They were also able to align all units, lessons and assessments
to their district, state or national standards, as well as their own
learning goals and objectives to enable better student progress
tracking.

As you can see from the examples given, these districts were
able to build a robust curriculum management system with the
support of their LMS. In each case, they used the itslearning
next generation LMS to fully integrate curriculum management
with their existing resources and other IT systems.

Finally, with itslearning, these educators were able to promote
best practices with course templates and resource sharing, as
well as extend their investment in existing curriculum resources
by streamlining resource management and providing more
meaningful access to instructional material across the district.

With curriculum guides, instructional frameworks, instructional
resources all located in the same platform – all with one login
– these districts made it easy for teachers and curriculum
developers to quickly access and edit courses, automatically
pushing out any content changes to all affected courses.

For more tips to help you and your team get started
with digital curriculum management using itslearning,
download the Curriculum Management Playbook at:
www.itslearning.net/curriculum-management
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L.A. iPad Program an Ongoing
Mess, Evaluators Find
By Benjamin Herold

Bob Chamberlin/Los Angeles Times/AP

T 

he Los Angeles Unified School
District's effort to transform
its schools via technology remained a mostly disorganized,
ineffective mess during its second year, according to a new report from
the project's independent evaluator.
Among the many issues, according to
the American Institutes for Research: Continued problems deploying iPads and other
devices to schools, poor coordination between the district's massive technology initiative and other programs, lack of accountability within the central office for repeated
failures to meet goals and deadlines, and
the lack of a clear instructional vision.
The end result: While classroom use
of the technology increased moderately
from the initiative's first year to its second, iPads and other ed tech were most
frequently "used in ways that did not take
advantage of the 1:1 device availability for
students" and showed "limited potential to
engage students in new or exciting learning opportunities."
"LAUSD, of course, is past the point of
starting small," the evaluators concluded.
"But the challenges of conducting a large
pilot may yield some lessons learned for
other districts grappling with rollout decisions."
In a statement, the district acknowledged many of the widely publicized problems with its technology initiative and
said it has already begun implementing
some of AIR's recommendations.
"We have made mid-course corrections
and we are not giving up on the idea of
providing all of our students with access
to technology," Superintendent Ramon C.
Cortines said. "We remain committed to
the use of classroom technology by our
teachers and students."
Originally called the Common Core
Technology Project, the LAUSD's technology initiative began in 2013 with a plan to
quickly deliver iPads to every student and
teacher in the nation's second-largest district. The estimated price tag, including
infrastructure upgrades, was $1 billion, to

be funded through bonds.
But the program quickly ran into challenges, from mismanaged deployment to
students circumventing the devices' security features to major problems with the
multi-million dollar digital curriculum
that was supposed to come preloaded on
all the devices.
Last summer, after local news outlets
uncovered damaging emails between district leadership and the vendors selected
to receive contracts, the district's procurement process came under withering scrutiny. Superintendent John Deasy, Chief
Academic Officer Jaime Aquino, and Chief
Technology Officer Ronald Chandler have
all resigned. An FBI investigation is ongoing.
A total of 101 Los Angeles schools now
have computing devices through the program. Almost 36,000 iPads and 11,000
other mobile computing devices were distributed to students during the 2014-15
school year, with another 70,000 expected

Students photograph themselves with
iPads during class at Broadacres
Elementary School in Carson, Calif.,
in the Los Angeles Unified School District.
Problems have dogged the rollout of iPads
in the district’s schools, and many
educators have voiced concerns that
the new digital curriculum embedded on
their devices is incomplete.

to be delivered in the coming school year.
An AIR report on the first year of the
initiative affirmed the widespread media
reports of mismanaged iPad deployment
and called attention to the limited ways
the devices were used in the classroom.
The independent evaluators' current
report covers the period from August 2014
to June 2015.
Among their key findings:
• The LAUSD "made steady progress
relative to the previous year" around
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deployment, training, and technical
support," but the district "has not yet
arrived at a solution" for basic challenges such as communicating effectively with schools and distributing
devices in a timely, predictable way.
• Delays in distributing devices to some
schools (in some cases, until as late as
January or February) "discouraged
some teachers from making the commitment to integrate technology into
their classroom activities."
• Completing a planning course and
technology-readiness checklist were
supposed to be requirements for receiving devices, but many schools did
not complete either prior to having devices deployed.
• 26 schools implemented policies to
allow students to take their devices
home, mostly without incident. But the
instructional benefit of those policies
remained unclear.
Perhaps most troubling, though, was
the continued evidence that new iPads
and other technology have not been used
deeply or effectively in Los Angeles classrooms.
Overall technology use in classrooms
was up, with at least one iPad in use in
nearly 70 percent of the classrooms that
researchers observed.
But the most common uses of that
technology involved a teacher delivering
instruction to an entire class (61 percent
of observed classrooms) and Internet
research by students (40 percent). Students were found to be far more likely to
use their devices to listen to music, play
games, or use social media (32 percent of
observed classrooms) than write a paper
(20 percent), conduct a math or science
simulation (8 percent), read (7 percent)
or analyze data and information (6 percent.)
In its statement, the district said that
it has already delivered most of the devices on schedule to be deployed this year,
with the rest expected to be in schools by
mid-September.
New device-tracking strategies and
professional development opportunities
are also being rolled out, the district said.
And a "strategic plan that details
how the computers will be used as an
instructional tool and how parents will
be involved in the process" must be centrally approved before devices can be
distributed to students, according to the
release.
Two such plans have to date been approved.
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Curriculum Choices
Fueled by Common
Core
Districts use new strategies to evaluate digital content
By Michelle R. Davis

T 

here was a new face at the
table this school year as the
Meriden public schools set out
to evaluate digital curricula
aligned to the Common Core
State Standards.
In addition to supervisors for subjects
like English and mathematics, the district created a new position to provide input: supervisor of blended learning.
Having someone with deep knowledge
of technology involved in the curriculumselection process was a must, said Barbara Haeffner, the director of curriculum and instructional technology for the
9,100-student Connecticut district. That
was especially important, she said, given
that the district has a relatively new 1-to1 computing program at the high school
level, a bring-your-own-device initiative
in lower grades, and an emphasis on digital content for personalized learning.
"It's changing the discussion," Ms.
Haeffner said. "Having someone with
great technology expertise puts another
lens on what we're looking at."
Many districts are searching for digital
curricula that links effectively to the common standards, which are now in place
in 43 states and the District of Columbia.
But choosing a product is a complex and
labor-intensive process that often varies
from district to district. And it's a choice
that carries immense consequences for educators, said Nancy Gannon, the director
of state and district instructional materials for the New York City-based Student
Achievement Partners, a nonprofit organization that helps teachers and districts
adapt to the new common-core demands.
"It's probably the most expensive thing
a district does in any given year beyond
personnel," Ms. Gannon said. "There's
anxiety about wanting to get it right for

the kids, for the district budget, for taxpayers, and for teachers."
Some common mistakes districts make
when evaluating digital curricula include
failing to determine whether it meets the
district's interpretation of the standards,
and not looking at how digital material
will work with existing district technology.

Considering the Options
So how are districts getting it right?
Internally, they're relying on layers of
district reviews, teacher evaluations, and
pilot projects. Externally, districts examine ratings and resources for product
evaluations from a variety of organizations, as well as state review. For example,
Washington state has set up a library of
common-core-aligned open educational
materials for students to use. Florida, in
partnership with Florida State University, has developedcpalms.org, a website
that collects educational resources, many
digital, which are reviewed and vetted
to ensure alignment to the common-core
standards.
In California, the curriculum-review
process for the 14,000-student, K-8 Lancaster district starts with the list of materials the state has already vetted. That
vetting helps the Lancaster school system
start one step ahead in the process, said
Brenda Smith, the district's assistant superintendent of educational services.
"California has very clear criteria the
publishers have to meet before they go on
the state adoption list," she said. "We let
the state look at 100 programs and then
we look at the 14 they put on their list."
One of the first priorities the district
considers, Ms. Smith said, is whether digital curricula will fit with the technology
available in Lancaster schools. "We want
to make sure all of our students will have
equitable access," she said.
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That means looking at all the digital learning devices used in the district,
whether students have easy access to digital materials inside and outside of school,
and whether content is accessed through
an app or is Web-based. At the same time,
schools should not be distracted by "shiny
things" and must determine whether material will improve student learning, said
Mary J. Cullinane, the chief content officer for Boston-based education publisher
Houghton Mifflin Harcourt.
Districts need to be "very critical about
what is being promoted as a benefit," she
said.
This school year, Lancaster educators
piloted curricula from two publishers. The
district had 60 teachers pilot one program
for four weeks and then the other program
for four weeks, Ms. Smith said.
Some back and forth took place between the district and the companies over
questions and concerns, and students were
surveyed. The district eventually chose a
digital math curriculum from New York
City-based McGraw-Hill Education. "We
spent nearly the whole year doing this,"
Ms. Smith said.

Time of Transition
The process is labor-intensive, but
"there's really no substitute for actually
getting someone with expertise in your

district to look closely" at prospective digital curricula, said Helen Soulé, the executive director of the Washington-based
Partnership for 21st Century Learning,
which promotes teaching students skills
valuable in the modern workplace. "You
need to make sure it matches your curriculum and your students, the characteristics of your community. It could match
with the standards, but be really wrong
for your community and culture."
Publishers play an increasingly active
role starting with developing standardsaligned digital curricula.
For DreamBox Learning, an online
learning math-curriculum provider based
in Bellevue, Wash., that means educators
hired by the company work backward to
identify standards, and then design lessons, tools, and manipulatives that align
to those standards, said Jason Bedford,
the senior vice president of client engagement and success. Like other ed-tech companies, DreamBox has a third party vet
the material to ensure alignment.
But other factors are just as important
as common-core alignment, particularly in
the digital world, Mr. Bedford said, including the blueprint of a course and how students progress through it. "The instructional design [of the course] behind the work
should carry equal, if not more weight,
than the standards alignment," he said.
Bethlam Forsa, the president of learn-
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ing services for New York City- and London-based education publisher Pearson,
said she sees district curricula evaluation
changing as educators adapt to digital offerings. She's noting district technology
leaders front and center in the process.
"Historically, the decisions around curriculum and technology used to be separate, and instruction was the driver," she
said. "Districts realized that they have to
look equally at the implementation and
technology required."
For the 110,000-student Baltimore
County district in Maryland, in-house
educators there write all the district's
curricula. However, it buys content—both
digital and print— from commercial publishers, said Stefani Pautz, the district's
coordinator of curriculum development.
"We use their resources and then write
our own curriculum," Ms. Pautz said. A
central-office team makes sure content is
common core aligned. To start, the technology team is the first hurdle. "At the
moment of a request for information, the
hardware and software compliance is built
into the RFP," she said. Products "have got
to meet those requirements first."
Coverage of the implementation of college- and
career-ready standards is supported in part by
a grant from the Bill & Melinda Gates Foundation. Education Week retains sole editorial
control over the content of this coverage.
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3 Ways to Implement Ed-Tech to
Help Our Students Succeed
By Matt Worthington

I

am frequently amazed at how
far technology has advanced. As
I type, engineers and innovators
are developing improvements to
watches that we can talk to, homes
that efficiently manage themselves, selfdriving vehicles, invisibility "cloaks," and
"Bionical Spinal Cords" that control physical actions with the brain.
But what about schools? As an educator and soon-to-be parent, I often imagine

what schools will look like in 2020. My
hope is that by then, K-12 schools will
have improved significantly with more equity and opportunity for more Americans.
I hope we increase the avenues that allow
all students to pursue a life and career
that makes them proud.
While this hope is noble, we have to
actually start making strategic changes
today that lead to a better tomorrow, and
I think technology is a big part of a muchneeded solution. As we implement new
technologies to improve our schools, we

need to be courageous, open to transformation, and committed to providing our
students with a future-ready education.

Have the Courage to Integrate
Technology
Far too many teachers are afraid to
use technology, despite the fact that many
high-performing schools have embraced
it. Several of the best schools I have seen
are led by leaders who self-describe as
lacking a natural propensity for technolo-
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gy. Though they aren't confident, they see
the value and have dedicated their schools
to integrating technology (even as little as
formally introducing "blended learning"
models). Their commitment is honest and
admirable. As one of my colleagues recently said to me, "There are better ways
to serve our kids and I know that. I can't
let my lack of 'tech savviness' be the reason we don't improve their opportunities
in life by making our work smarter."
If we can move beyond a fear of what we
don't know as leaders, we can help increase
the opportunities that our students will
have upon graduating from high school or
college. In his recent State of the Union address, President Obama acknowledged our
rapidly changing economy and job market.
As educators, we have a responsibility to
increase opportunities for our students,
which means overcoming our own fears to
prepare them for a life five years, ten years,
or twenty years down the road, whatever
that may look like.

Plan for Technology to Be
Transformative (and Useful)
Some educators have tried technology
in the past and have been let down. These
failed promises made technology feel
more like an additional task than a useful tool. But we owe it to our students to
give those same products a second chance.
Educators give many reasons for avoiding

new technology, but these reasons indicate a need for greater understanding of
technology usage, rather than a reason to
avoid it.
Blended learning apps can (though imperfect at times) provide curriculum data
to help increase academic achievement in
the classroom. Often, however, these benefits can't be accessed because they are
implemented as "extra" things as opposed
to being planned well in advance with
aligned, clear purposes behind their function. In that case, it was always destined to
be lackluster. If we want to be smarter, we
have to do the work of learning how to plan
for technology to make school staff more
productive, classrooms more efficient, and
students more accomplished. Without that
backwards plan in place to allow technology to transform the way we do things, we'll
be destined for disappointment.

Be Committed to Doing What's
Right for Students & Families
According to a recent study conducted
by Google and Gallup, 91 percent of students reported having a computer at home
that they use to access the Internet, but
only 40 percent reported using a computer
at school. That means that less than half
of our kids are using a computer at school
at a time when the Federal Communications Commission is predicting nearly 80
percent of jobs in the next decade will re-
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quire digital skills.
Educators should see this as an opportunity to better serve our students and do
more to provide digital literacy and computer science alongside the basics. Do we
want students to read, write, and be proficient in math? Absolutely. Do we want to
do this at the expense of foregoing an essential element of their future? No. So we
should be intentional about how a school
or district spends their time. We must
ensure that we are orienting our curriculum, pedagogy, and methods around the
tools of the future so that our students
graduate prepared.
At the end of the day, technology should
be helping and not hurting our schools. If
you're finding yourself feeling the latter,
ask yourself the following questions. Are
we feeling this way because we're nervous
to address those fears we have about technology? Have we truly developed a meaningful plan that integrates technology
into campuses so that it sets up everyone
for success? Lastly, are we making room to
explore new ways of tackling our students'
greatest needs in order to ensure they are
set up for success in years to come? I think
if we take the time to think through this
and move from there, our schools will look
healthier, happier, and better suited to
meet the needs of students.
Matt Worthington is a Digital Learning Coordinator for KIPP Austin Public Schools.
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Cultural Assets and the Digital Promise:
Dreams for the Class of 2030
By Vikki S. Katz, Michael H. Levine, & Carmen Gonzalez
This fall, 3.5 million children will start
kindergarten in the United States. Onequarter of them will be Hispanic, more
than 90 percent of whom are U.S.-born,
and just over one-third of whom are growing up below the poverty line. Hispanic
kindergartners score lower in reading and
mathematics than all other ethnic groups,
and more than 8 in 10 are not yet proficient readers by 4th grade. And, if current
trends continue, over one-third of the Hispanic children who start their educations

this fall will drop out before they finish
high school.
These statistics are not only unacceptable, they are also indicators of an
education system in peril. To better identify which priorities should drive the next
round of national debates on educational
equity as we move into a new election cycle, our research teams have engaged in
national and community-level research to
investigate how low-income Hispanic families integrate technology and educational

media into everyday routines, and how
tech use influences relationships within
families and with educators and schools.
We conducted in-depth interviews with
336 parents and their school-age children,
in three districts (located in Arizona, California, and Colorado). We have also completed two national surveys: one with lowincome Hispanic parents (with children
ages 2 to 10) about educational media use
at home, and a second this summer with
1,200 low-income parents of different eth-
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nicities (with children in grades K-8) to
assess how they view technologies' influence on learning, in school and out.
Our research clearly demonstrates
that while the technologies themselves
are usually touted as the change factor, relationships matter most. Parents'
relationships with administrators and
teachers are crucial to how they integrate technology at home. Many parents depend on teacher-recommended
online resources to guide children's
out-of-school learning. Schools' outreach
to parents when adopting new digital
learning platforms—specifically how a
district promotes the program to families, and how programs respond to parents' needs and concerns—is also critical
to maintaining families' trust. In one of
our study sites, a hasty shift to a digital
curriculum had the unintended consequence of limiting immigrant parents'
ability to help their children with their
homework.
We also examined how technology
adoption affects family relationships.
Parents' own tech-related attitudes directly affect how children use technology to complete assignments and to pursue their own interests. Furthermore,
we found that collaborative engagement
with technology can support students'
classroom learning and enhance their
tech-related skills. Parents and children
fluidly trade expert and learner roles as
they use technology together, and do so
even more frequently in Spanish-dominant, immigrant-headed households.
These experiences point to two especially important family assets: strong
traditions of family interaction related
to technology use, and parents' deep motivations to learn new ways to support
their children's success.
How might we strengthen the homeschool and family relationships we have
found are critical to successfully supporting Hispanic students on a much
larger scale? Here are three action steps
for policymakers and education leaders
to consider:

We need to support educators
so that they can support the
nation's families.
While schools are critical in the
fight for educational equity, they can't
do it alone—as every educator already
knows. We also know that children
spend fewer hours in school than they
do at home and in community spaces
that serve as informal learning environ-

ments. Our research suggests that mobile technologies provide exciting opportunities to link different spaces where
children learn.
Schools have yet to capitalize on the
promise such technologies hold for supporting learning and development, however. A recent PBS survey suggests one
contributing factor: While 76 percent of
the nation's K-12 teachers are using digital media in their classrooms, only 33
percent of pre-K teachers are doing so.
These findings suggest that training for
early educators is both urgently needed
and potentially very powerful forgetting
low-income families on a trajectory for
confident engagement with digital technologies right from the start.
Administrators, policymakers, and
curriculum developers need to develop
practical, sustainable ways to support
teachers' digital practices. And, as more
early-childhood teachers begin using
digital media, innovative curricula that
integrate digital pedagogical practices
will become critical.
Supporting educators cannot end
with a focus on technology. Building
meaningful relationships with families
in increasingly diverse districts requires
modernizing existing teacher-training
programs and providing ongoing support for established teachers. Such efforts should enable teachers to develop
the skills and sensitivities needed to establish trust, identify family assets and
concerns, and work together with parents to achieve sustainable change.

We must empower families as
partners for achieving equity.
Proactively partnering with families
to ensure their children's educational
success is equally important. While
low-income minority families are often
viewed in terms of their limitations (in
education, English proficiency, income,
and so on), we counsel for moving from
a deficit framing of families to one that
emphasizes how their assets can contribute to realizing the changes we need
in K-12 education.
Therefore, while conversations about
digital equity inevitably focus on students and their schools, homes are key
sites for children's learning. Wiring underserved schools and community institutions will not close opportunity gaps
unless we do the same for the homes
where children live. Our research demonstrates the importance of considering
students as part of families—and for
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making families meaningful partners
in developing new digital pathways to
learning and school success.
For example, school and districtwide
shifts to digital curricula should only
be done at a pace that allows parents to
keep up with the changes to how their
children learn and do homework. One
key implication for policymakers is to redesign how the federal Title I program's
family-engagement programs are delivered, and to ensure that national initiatives to encourage school and home tech
use (such as ConnectEd and EveryoneOn) engage parents in every stage of
the process. Rapid, uncritical adoption of
technological innovations is very likely
to leave parents behind, reduce their
capabilities to help with their children's
schoolwork, and exacerbate intergenerational differences that ultimately disadvantage students' academic advancement, rather than enhance it.

We must recognize that
well-informed public-private
partnerships can be catalysts for
change.
To drive national commitments for
effective digital innovation in education,
we recommend that existing public-private partnerships develop or renew their
focus on equity and local capacity-building. Our research reveals that national
programs to address digital inequality
are often out of tune with community
needs. For example, the 170 families we
interviewed in three states were all eligible for discounted broadband via Connect2Compete, but fewer than 20 were
online via this flagship K-12 program of
the EveryoneOn initiative. Access was
a less pressing issue for these families
than the lack of local skills-training and
affordable tech support.
Digital Promise, a public-private
partnership launched in 2011, is a model
for relationship-based efforts toward educational equity. That initiative is now
focused on engaging networks of innovative schools to scale up best practices
that integrate research-based digital
learning. It should be expanded to have
a laser focus on opportunities for lowincome families.
Our diverse nation faces considerable challenges to achieving educational
equity. The urgent need for thoughtful,
evidence-based innovation is clear. To
give this year's crop of preschoolers—
the class of 2030—the very best chance
of succeeding, we will need to change
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our approaches to build enduring homeschool-community partnerships. Technology is not a magical elixir. But, if deployed
wisely, these new tools can help strengthen the relationships that matter most in
supporting children's growth and success.
Vikki S. Katz is an associate professor of
communication at Rutgers University and a
senior fellow at the Joan Ganz Cooney Center
at Sesame Workshop. Michael H. Levine is the
executive director of the Joan Ganz Cooney
Center. Carmen Gonzalez is an assistant
professor of communication at the University of
Washington.
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effectiveness. This Spotlight
examines ways to assess teaching
and efforts to improve teacher
evaluation.

INTERACTIVE CONTENTS:
1 Wanted: Ways to Assess
the Majority of Teachers
4 Gates Analysis Offers Clues
to Identification of Teacher
Effectiveness
5 State Group Piloting Teacher
Prelicensing Exam
6 Report: Six Steps for Upgrading
Teacher Evaluation Systems
7 Peer Review Undergoing
Revitalization

COMMENTARY:
10 Moving Beyond Test Scores
12 My Students Help Assess
My Teaching
13 Taking Teacher Evaluation
to Extremes
15 Value-Added: It’s Not Perfect,
But It Makes Sense

RESOURCES:

WEEK Spotl
ight

on imple ment

ing comm
on

StandardS

n

edweek.org

2012

On Implementi
ng Common Sta
ndards

Published February 2, 2011, in Education Week

Editor’s Note:
In order to
implement the
Common Core
State Standards,
educators
need instructional
materials and
assessments.
But not all states
are moving at
the same pace,
and some district
s are finding
common-core
resources in
short supply. This
Spotlight
highlights the
curricu
professional develo lum,
pment, and
online resources
available to
help districts prepar
e for the
common core.

Wanted: Ways to Assess
the Majority of Teachers
By Stephen Sawchuk

T

he debate about “value added” measures of teaching may
be the most divisive topic in teacher-quality policy today.
It has generated sharp-tongued exchanges in public forums,
in news stories, and on editorial
pages. And it has produced enough
policy briefs to fell whole forests.
But for most of the nation’s
teachers, who do not teach subjects or grades in which valueadded data are available, that
debate is also largely irrelevant. Now, teachers’ unions,
content-area experts, and
administrators in many states
and communities are hard at work
examining measures that could be
used to weigh teachers’ contributions to
learning in subjects ranging from career and technical
education to art, music, and history—the subjects,
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